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ABSTRACT 



The Saginaw Prekindergarten Program is designed to provide 
4 -year-olds with an environment that will enable them to develop skills 
needed for future success in school, and to prepare inner city children for 
entry into kindergarten. The objectives of the program include specific 
achievements in 16 cognitive skills, psychomotor skills, and parental 
participation areas. An annual evaluation was conducted for the 1997-98 
school year. A total of 444 children from 14 schools participated in the 
program. The Prekindergarten Saginaw Objective Reference Test assessed 
student achievement on a posttest-only basis. Teachers recorded the amount 
and type of parent participation throughout the year. Findings indicate that 
students attained all the cognitive objectives and three of the four 
psychomotor objectives. Eleven of the achievement objectives showed decreases 
in the percent of students meeting the mastery criteria in comparison to 1997 
data. All objectives related to parent participation through classroom 
participation, parent meetings, and completion of home activities with the 
children were met successfully. It was concluded that the Saginaw 
Prekindergarten Program was very successful in 1997-98, attaining 15 of the 
16 program objectives. It was recommended that building differences in 
results be examined, that the teachers and program supervisor jointly explore 
reasons for relatively poor achievement on one of the psychomotor objectives, 
and that an inservice session on language enhancement activities may be 
warranted. (Six appendices include the prekindergarten objectives, data 
collection instructions, and tabulated data by building.) (KB) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 









M V 
... 



<N 






Q 

w 



:-i.- 

-■ "ii . 



>Vv . 






>'v5/' -- 






QC 






i •% ■- 



00 

6| 



rco; 

(4 



o 

ERIC 




U.S. DEPARTMENT OF EDUCATION 
Office of Educational Research and Impro^ment 
EDUCATIONAL RESOURCES INFORMATION 
^ CENTER (ERIC) 

p^his document has been reproduced as 
• received from the person or organization 
originating it. 

'□ Minor changes have been made to 
improve reproduction quality. 



* Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 




.fu'- 



••'iV . < 



— }\ 



'■ ±,, 



-'.-I 



PREKINDERGARTEN PROGRAM 
PRODUCT EVALUATION REPORT 



;j 



( ,* * ' ,v^ -"C** ' V 

i; ■■ f’*’' 






1997/98 






3 









'^.r- 

: . Vj;“ 















'O^r 









D^ARTMEWr OF EVJ^UATION SERVIC^ 

-PiraVIDmG ASSESSMENT. PRQGR^ EVALUATION AND RESEARCH SERVIC&'j . . 

-.r'C ^ -f. - ■ '• ■ ■ ‘ ,■-”•* 






^ \ST R IQ y. 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 



R\cV^cxv'ci K,._ 
- CAq^v^vS 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 









'• V \ A ,■“ 









Sagihau}, Michigan 



BEST COPY AVAILABLE 









. .-ri^ ;• 



PREKINDERGARTEN PROGRAM 
PRODUCT EVALUATION REPORT 

1997/98 



An Approved Report of the 
Department of Evaluation, Testing, and Research 




Dr. Foster B. Gibbs, Superintendent 
School District of the City of Saginaw 



June, 1998 



O 

ERIC 



3 



TABLE OF CONTENTS 



I Page 

PROGRAM DESCRIPTION 1 

EVALUATION PROCEDURES 2 

Product Evaluation 2 

PRESENTATION AND ANALYSIS OF PRODUCT DATA ^ 3 

Prekindergarten Saginaw Objective Referenced Tests (PK-SORT) 3 

Parents As Partners ^ 

SUMMARY AND CONCLUSIONS 1 0 

RECOMMENDATIONS H 

APPENDICES >2 

Appendix A: 1997/98 Title I Prekindergarten Objectives 13 

Appendix B: Prekindergarten Participants By Building As Of February 16, 1998 15 

Appendix C: Prekindergarten Saginaw Objective Referenced Test 

(PK-SORT), 1990 16 

Appendix D: Decision Rules - Prekindergarten/MSRP Tally Sheets 40 

Appendix E: Percent Of Students Attaining Mastery On PK-SORT By Building 41 

Appendix F: Prekindergarten Families Attaining Objectives Regarding 

Parents As Partners 42 



LIST OF TABLES 



Table Page 

1 Pupils Attaining Objectives On The Prekindergarten 

SORT Cognitive Subtest 4 

2 Pupils Attaining Objectives On The Prekindergarten 

SORT Psychomotor Subtest 5 

3 Difference Between 1997 And 1998 Pupil Attainment 

On The Prekindergarten SORT 7 

4 Attainment Of Parents As Partners Objectives 9 

E-1 Percent Of Students Attaining Mastery On PK-SORT 

By Building 41 



F-1 Prekindergarten Families Attaining Objectives Regarding 
Parents As Partners 



it 




5 



ii 



Program Description 



Saginaw’s Prekindergarten program, which has been in operation for the past 29 years, is funded 

through Title I of the Elementary and Secondary Education Act of 1965. It is designed to provide four 

,V 

year olds with an environment that will enable them to develop skills needed for future success in school. 
The ultimate purpose of this program is to prepare inner city children, most of whom come from 
backgrounds that may not have equipped them with these skills, for entry into kindergarten. The 
program has goals and objectives (see Appendix A) that children, teachers, and parents work toward 
throughout the year. After a year of prekindergarten, these children should at least be on par with other 
children as they enter kindergarten. 

This year there were approximately 444 children enrolled at 14 elementary buildings with morning 
and afternoon sessions except Jones 0.2, Morley 0.5, Salina 0.5, and Webber Elementary 2.0 full-time 
equivalent classrooms. See Appendix B for counts by site. For the 17th consecutive year, the 
standardized 27 item Prekindergarten Readiness Screening Device (PRSD) was individually 
administered. Any pre-schooler receiving a raw score of 17 or below was selected to participate in the 
program initially and those scoring higher were granted entry on the basis of need (the next most needy 
score) at the conclusion of the general screening. 

The prekindergarten staff included a staff supervisor, 14 certified teachers, 14 teacher aides, and a 
clerical aide. Class sizes were approximately 20 children per half-day session. 
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Evaluation Procedures 



This report presents the results of the product evaluation of the 1997/98 Prekindergarten Program. 
A process evaluation was conducted this year and these findings are reported in a separate report. 

Product Evaluation 

A product evaluation measures the end results of a particular program. The major product (or 
outcome) question was: Did the program attain the objectives it set out to accomplish? 

To answer this question, the Prekindergarten Saginaw Objective Reference Test (PK-SORT) was 
used to assess student achievement (see Appendix C for a copy of PK-SORT). The PK-SORT included 
31 items dealing with both psychomotor and cognitive program areas. The first 17 items measured the 
program’s nine cognitive objectives, while the remaining 14 dealt with the four fine and gross motor 
objectives. 

The other evaluation instrument is the Parents as Partners Sheet , on which each teacher records the 
amount and type of parent participation that occurred during the year (objectives 14-16). Due to the 
mobility of children into and out of the program, a decision rule was developed to define the mastery 
criteria for less than a school year’s attendance related to objectives 14-15 (see Appendix D for the 
decision rules). 
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Presentation And Analysis Of Product Data 



Prekindergarten Saginaw Objective Referenced Tests (PK-SORT) 

The results of the PK-SORT are presented below. PK-SORT results are reported separately for 
both cognitive and psychomotor subtest areas. The following results are based upon the testing of 446 
pupils during April 6-24, 1998. Summary post-test data for the cognitive subtest are contained in Table 
1 below. The cognitive subtest measures nine objectives. 
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Table 1 



Pupils Attaining Objectives of the Prekindergarten SORT Cognitive Subtest 



ObJ.# 


Objective 

Description 


Standard 


Pupils 
Attaining 
Standard 
# % 


Attainment 

of 

Objective 


1 


Physical Knowledge 


80% of the pupils will 
correctly respond to 
2 of 3 related items 


380 


(90.5) 


Yes 


2 


Social Knowledge 


80% of the pupils will 
correctly respond to at 
least 3 of 4 related items 


390 


(92.8) 


Yes 


3 


Knowledge: 

Classification 


50% of the pupils will 
apply 2 criteria for sorting 


328 


(78.1) 


Yes 


4 


Knowledge: 

Logical-Mathematical 

-Seriation 


70% of the pupils will 
answer at least 1 of 2 
related items 


317 


(75.5) 


Yes 


5 


Spatio-Temporal 
Knowledge: 
Structure of Time 


50% of the pupils will 
respond correctly to 
at least 50% of the items 


351 


(83.6) 


Yes 


6 


Expressive Language: 
Labeling 


85% of the pupils will 
label at least 4 objects 
in a picture 


410 


(97.6) 


Yes 


7 


Expressive Language: 
Mean Length of 
Utterance 


80% of the pupils will 
use a sentence of 5 
or more words 


399 


(95.0) 


Yes 


8 


Expressive Language: 
Semantics 


65% f the pupils will 
use at least 2 of 5 
elements of fluency 


345 


(82.1) 


Yes 


9 


Expressive Language: 
Plot Extension/ 
Expansion 


50% of the pupils will 
use at least 1 element 
of plot extension in 
their description 


388 


(92.4) 


Yes 



Note. N=420. 




4 



9 



Analysis of the data contained in the above table reveals the following: 



• Prekindergarten pupils attained nine of the nine (100.0%) cognitive 
objectives. 

• The Knowledge: Logical-Mathematical-Seriation showed the lowest 
attainment (75.5%). 

• Objective 6 (Expressive Language: Labeling) continued to 

demonstrate the greatest percentage of attainment (97.6%). 



Summary data for the psychomotor subtest are presented in Table 2 which follows. The 
psychomotor subtest measures four objectives. 



Table 2 

Pupils Attaining Objectives on the Prekindergarten SORT Psychomotor Subtest 



Obj. # 


Objective 

Description 


Standard 


Pupils 

Attaining 

Standard 

# % 


Attainment 

of 

Objective 


10 


Fine Motor 
Coordination 


80% of the pupils will 
perform at least 3 of 
4 activities 


381 (90.7) 


Yes 


11 


Spatio-Temporal 
Knowledge: 
Structuring of 
Space (Order 


65% of the pupils will 
correctly pattern a 
topological relationship 


287 (68.3) 


Yes 


.12 


Representation 
at the Symbol 
Level: Specific 
Shapes 


65% of the pupils will 
copy 3 of 4 shapes 


255 (60.7) 


No 


13 


Gross Motor 
Coordination 


80% of the pupils will 
complete at least 3 of 
4 movements 


386 (91.9) 


Yes 



Note. N=420. 
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Analysis of the above data reveals the following results: 



• Prekindergarten pupils attained three of the four objectives (75.0%). 

• Objective 12 (Representation at the Symbol Level: Specific Shapes) 
showed the lowest attainment (60.7%) and is the only objective not 
mastered by the group. 

• Objective 10 (Fine Motor Coordination) demonstrated the highest 
attainment (91 .9%). 



The presentation of cognitive and psychomotor post-test achievement data by building are show in 
Appendix E. 

A comparison of this year’s PK-SORT post-test results with the last year is reflected in Table 3 
below. 
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Table 3 



Difference Between 1997 and 1998 Pupil Attainments on Prekindergarten SORT 



ObJ.# 


Objective Description 


1997 
Pupils 
Attaining 
Standard 
# % 


1998 
Pupils 
Attaining 
Standard 
# % 


Difference 
Between 
1997 and 
1998 
% 


1 


Physical Knowledge (80)^ 


427 


95.7 


380 


90.5 


-5.2 


2 


Social Knowledge (80) 


429 


96.2 


390 


92.8 


-3.4 


3 


Knowledge: Classification (50) 


397 


89.0 


328 


78.1 


-10.9 


4 


Knowledge: Logical-Mathematical- 
Seriation (70) 


365 


81.8 


317 


75.5 


-6.3 


5 


Spatio-Temporal Knowledge: 
Structure of Time (50) 


368 


82.5 


351 


83.6 


11 


6 


Expressive Language: Labeling (50) 


454 


99.8 


410 


97.6 


-2.2 


7 


Expressive Language: Mean 
Length of Utterance (80) 


436 


97.8 


399 


95.0 


-2.8 


8 


Expressive Language: Semantics (65) 


406 


91.0 


345 


82.1 


-8.9 


9 


Expressive Language: Plot Extension/ 
Expansion (50) 


418 


93.7 


388 


92.4 


-1.3 


10 


Fine Motor Coordination (80) 


420 


94.2 


381 


90.7 


-3.5 


11 


Spatio-Temporal Knowledge: 
Structuring of Space (Order) (65) 


307 


68.8 


287 


68.3 


-0.5 


12 


Representation at the Symbol Level: 
Specific Shapes (65) 


252 


56.5 


255 


60.7 


4.2 


13 


Gross Motor Coordination (80) 


416 


93.3 


386 


91.9 


-1.4 



Note. N=446 for 1997. N=.420 for 1998. 



^Mastery criteria for each objective stated in percent. 
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A review of the table indicates that for 1997 compared to 1998: 



• Of the 13 objectives, two showed increases while the remaining 11 
showed minor to major decreases in the percent of pupils meeting the 
mastery criteria. While they did experience a number of major 
decreases (four were more than 5%) to each standard and year’s 
performance, program staff and leadership should still be 
complemented about the exceptional performance of their pupils . 

• The decrease ranged from -0.5 to -10.9 percentage points while the 
increases ranged from 1.1 to 4.2 percentage points. 

• The largest decrease was shown by Objective 3 (Knowledge: 
Classification [-10.9]). 

• Overall, almost all of the objective attainments are well above the 
stated criteria and the majority of the observed decreases are most 
probably due to variations in the new cohort rather than a general trend 
of the program. 



Parents as Partners 

Parent participation has always been an important part of the Prekindergarten Program. This 
component is designed to provide parents with the skills they need to become directly involved in their 
children’s education. Parents and other members of the family frequently are quite eager to provide 
these learning experiences for their child. The parenting component can provide them with specific 
information on how their frustration can contribute to their child’s development. 

The parent program had three main objectives: 



14. 60% of the prekindergarten families will participate in the classroom 
or on field trips four times per year. 

15.60% of the prekindergarten families will participate in parent 
meetings four times per year. 

16. 80% of the prekindergarten families will complete with the child, 
nine home activities and return them to school. 



The evaluation of this year’s parenting component consisted of a year-end analysis of the data 
collected and recorded during the year. 
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Parent participation is an important component of this program. Table 4 below presents a detailed 
view of how the program fared on each of the three objectives. 



Table 4 

Attainment of Parents as Partners Objectives 



Objective 

Number 


Families Meeting Standards 
# % 


Objective 

Attained 


14 (60%)a 


364 


77.6 . 


Yes 


15 (60%) 


392 


88.9 


Yes 


16 (80%) 


417 


94.6 


Yes 



Note. N=441 families. 



^Mastery criteria for each objective stated in percent. 



As an analysis of the above data indicates, the parenting component was a success. All three 
objectives met the attainment standard. Parenting data by building can be found in Appendix F. 



Summary and Conclusions 



The 1997/98 Title 1 Prekindergarten Program served approximately 444 children at 14 elementary 
schools. A screening test was administered to each registrant at the beginning of the year to select the 
children who most needed this experience. 

The Prekindergarten Saginaw Objective Reference Test (PK-SORT) was used to measure product 
outcomes on thirteen of the sixteen program objectives. The results show that the program attained nine 
of the nine (100.0%) objectives in the cognitive skills area, and three of the four (75.0%) objectives in 
the psychomotor skills area. Overall, the program was able to attain twelve (92.3%) of the thirteen PK- 
SORT objectives. 

Objectives 14, 15, and 16 were also part of the product evaluation of this program. These 
objectives deal specifically with the Parents as Partners program component. Results show that the 
program attained all three of th^se objectives. 

Thus, the Saginaw Prekindergarten Program was very successful in attaining 15 (93.8%) of the 16 
objectives for the program. Review of the process and product evaluation data indicates certain areas 
where refinement or adjustments can be made in aiming toward further program improvement. 
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Recommendations 



The recommendations that follow are based on this year’s process and product evaluations and are 
intended to help bring about Title I program improvements in the following school year. These 
recommendations take nothing away from a program that continues to show very impressive results on 
an annual basis for 29 years, this year being no exception. 

The recommended ideas and techniques offered below stem from a perceived problem and are just 
one of many ways to improve the performance of the program. As solutions are sought for optimum 
program operations, a dialogue/discussion should be undertaken to determine the best and most workable 
way to solve the perceived problem. The staff and evaluator should be brought into these discussions so 
that all involved feel part of the proposed new operation of the program. 



1. The teachers and program supervisor should jointly explore the 
probable circumstances for relatively poor achievement on objective 
12 and develop an instructional management system which will lead 
to attaining this objective, (#12 dealt with Representation at the 
Symbol Level: Specific Shapes). 

2. As with any educational program, the program supervisor and 
teaching staff should analyze the building results presented by 
objective, in order to formulate a plan to reduce differences in 

program impact across buildings. This program and — staff 

consistently receives a hard core population of at-risk youngsters and 
provides an excellent educational experience through their 
continuous review process . 

3. With respect to language enhancement activities, the frequency of 
exact statement to restatement with extension of students by teacher 
(55/45) seems good, however, a target of 40/60 would help 
encourage more language for children and be more appropriate for 
second semester portion of the program. An inservice on how to 
increase the frequency of restatement of student produced responses 
with extension may be warranted. 
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APPENDIX A 



1997/98 TITLE 1 PREKINDERGARTEN OBJECTIVES 



1. Physical Knowledge 

80% of the pupils will demonstrate properties of and display appropriate behavior for 
exploring properties of objects by correctly responding to 2 of 3 items. 

2. Social Knowledge 

80% of the pupils will demonstrate knowledge of social roles by correctly responding to 
at least three of four items. 

3. Knowledge: Classification 

50% of the pupils will successfully apply two criteria for sorting: color and/or form. 

4. Knowledge: Logical-Mathematical-Seriation 

70% of the pupils will compare and arrange objects according to a given dimension of 
coordinating transitive relationships of at least one of two items of this objective. 

5. Spatio-Temporal Knowledge: Structuring of Time 

50% of the pupils will respond correctly to at least 50% of the items related to temporal 
ordering of events. 

6. Expressive Language: Labeling 

85% of the pupils will label at least four objects in the birthday party picture. 

7. Expressive Language: Mean Length of Utterance 

80% of the pupils will use sentences of at least five words to describe the birthday party 
picture. 

8. Expressive Language: Semantics 

65% of the pupils will use at least two of five elements of fluency in their description of 
the birthday party picture. 

9. Expressive Language: Plot Extension/Expansion 

50% of the pupils will use at least one element of plot extension in their description of 
the birthday party picture. 
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APPENDIX A 



1997/98 TITLE I PREKINDERGARTEN OBJECTIVES (Continued) 

10. Fine Motor Coordination 

80% of the pupils will successfully perform at least three of four activities involving 
hand/eye coordination. 

11. Spatio-Temooral Knowledge: Structuring of Space (Order) 

65% of the pupils will correctly respond to topological relationships of order or pattern. 

12. Representation at the Symbol Level: Specific Shapes 

65% of the pupils will copy successfully three of four shapes. 

13. Gross Motor Coordination 

80% of the pupils will successfully complete at least three of four large movements of 
the body. 

14. Parent Participation 

60% of the adult members of the prekindergarten family will participate in school 
activities at least four times per year. 

15. Parent Education Program: Friday Meetings 

60% of the adult members of the prekindergarten family will participate in at least four 
Friday meetings. 

16. Parent Education Program: Home Work Activities 

80% of the adult members of the prekindergarten family will help the child complete at 
least nine prekindergarten home activities and return them to school. 
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APPENDIX B 



Prekindergarten Participants by Building as of 
February 16, 1998 



Elementary Building 



Number of Participants 



E. Baillie 


16 


Coulter 


36 


Emerson 


36 


Nelle Haley 


36 


Heavenrich 


29 


Houghton 


36 


Jones 


6 


Longfellow 


36 


Longstreet 


■ 32 


Jessie Loomis 


37 


Morley 


18 


Jessie Rouse 


36 


Salina 


18 


Webber Elementary 


72 


TOTAL 


444 
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ronHunoLatM aicimif otjacnvi RgmEKEP test (pt-soti) 



This cssc Is CO b« adalnlscsrsd on a ons*co*^na basis. Ic Is loporcanc 
chac saeh cascing sicuacion bo sssoncially chs saas for all pupils. V«ry 
carsful accsncion should bs given co cho dscailed inscruecions chac ara pro- 
vided in chose dlreeclons, as util as che Inscruecions chac are ineorporaced 
in CO Che case Icself. 

All ceaeher dlreeclons chac are included in che ceec will be in paren- 
cheses ( ) and are noc co be read co che pupil. The ceaeher should be 
faaillar «dch all quasclons as well as che oacerials chac are co be used in 
adainlscarlng che case. The case lac should be eheeked for Inelusion of a 
coaplece sec of che oanipulacive aacerials and flash cards. (See Appendix A 
for an invencory of chess aacerials.) 

In adalaiscering che case, che ceaeher is co score che pupil response co 
each leas as ic is given* Each lean is scored on a righc or wrong basis. The 
eoncenc of each pupil response is co be aeeepced by chs caaeher ac face value. 
The ceaeher should bs earaful noc Co provide chs pupil wlch any verbal or non- 
verbal signals chac alghc Influence che pupil's chinking or evencual answer. 

Ic is appropriaca for chs caaehar co provide help chac ensures chac che 
pupil underscands cha cask co be perfocned. In order co faelllcace chis 
underscandlngt each sec of inscruecions should be given and chan ba repeaced. 
Sons pupils benaflc froa a pause or a "wale ciae** before choy ara required co 
give a response, le Is pemlasable co have a pupil scare over if ic appears 



chac ha/sha has forgoccan cha cask, or is confused as co whac co do. The 
pupil should be given up co 30 seconds co respond co any given icaa. Every 
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APFXIDn c 

aeesmpe should b« aadt eo adainlsear all ieaas of chs ease co all pupils. The 
caaehsr should eaka as such eiaa as raasonabl^ naeassary co eoaplaca eha case. 
If appropriaca, chs case can ba givan ovar a nuabar of days and in a nuabar of 
saccings. 

Slnca cha caaehar Is co Judga cha eorraecnass or incorraccnass of each 
pupil rasponsa. eha dlracelons for aaeh ease lean eonealns a sacelon on 
eorrace or aeeapeabla rasponsas. A elaar undarseandlng of eha aeeapeable 
rasponsas provldad In eha case Insctuccions will ansura chac eha caachar cn 
quickly and conalseanely scora aach leas. Rasponsas ara eo ba scorad and 
codad on cha aaswr shaae as cha pupil ansuars aach quaselon. Tha following 
syabols ara eo ba usad for scoring: 

^ for corrace rasponsas and 
^ for incorraet or no rasponsas 

A aachlna scoraabla answar shaae will ba usad co racord cha pupil's 
rasponsas. Tha caachar should carafully follow eha procaduras chac ara 
ouellnad In eha **Dlracelona for Coaplaeing eha Praklndargarean SOKT Answar 
Shaats". Thasa diraeelona will ba included In eha packae conealning eha 
aachina scoraabla answar shaaes. 
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COPY AVAILABLE 



FunaixtG&ftTU scKT TssT cms 



PA»T I: COqnriTg PgTglOFWEIff SDBTg3T 



(Rcacabcr, all acacaaancs la paranchasas ( ) ara Incandad for your usa aad are 
_no£ Co ba raad Co eha child. In raeordlng aaawara on your anauer shaac, you 
should coda k ■ eorraee raaponaa and JB ■ Ineorraee or no raaponaa.) 



1. SAY, "Lac's play a gaoM whara you hava eo call aa 
about things you cannot saa." 

(Hand tha pupil faaly sock Ntabar 1. 

It contains a aatal zippar.) 

SAY, "Put your hand in tha sock. Kaap your hat^ in 
tha sock. Taka tha thing that is in tha sock 
and faal it. Tall aa about it." 

(Pauaa. listan for ona of thasa accaptabla 
rasponsas and aark your scoring shaat accordii^ly.) 

A£captab^a_Jasoonsa£ 

— Naaa of tha objact 
Shapa of tha objact 
Oaa of tha objact 

— Naaa of tha aatarlal of tha objact 
Taxtura of tha obj act 



SAT, "lat's taka a look at it. Now, lot's do another 
ona*" 

(Vac sasj sock niabar 1 asking aura that tha 
dppac la put back, taka out sock Nuabar 2.) 
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2 , 



APWnrr (• 



(Hand eha pupil fetly sock (tiabar 2. Ic 
eoaeaiaa a eoochbruah*) 



SAY, '*?ue your hand in eha sock* Kaap your hand in 
eha sock, taka eha ehing ehae is in eha sock 
and (aal ie« Itll va aboue ie," 

(Hauaa* LLaean for ona of ehasa aeeapeabla 
raaponaaa and oark your scoring shaae accordingly.) 



Acce£cab^a_Ra_soonaa£ 

“ NaoM of objace 

Shapa of eha objace 
“ tJaa of eha objace 

Haaa of eha laaearial of eha objace 
“ Taxeura of eha objace 



SAT, **Lae'a eaka a Look ae ie. Now, Lae's do anoehar 
ona.** 

(Pue a«oy Miabar 2 asking sura ehae eha eooeh- 
brush is pue back, eaka oue sock Nuabar 3.) 



(Hand eha pupil faaly sock Nuabar 3. Ie 
coneains a plaseic agg.) 



3. SAT, **Fue your hand la eha sock* Kaap your hatkl in 
eha sock. Taka eha ehing ehae is in eha sock 
and faal ie« Tall ao a^oue ie.** 

(Pauasa Uaean for ona of ehasa aeeapeabla 
tospoaaaa and aark your scoring shaae accordingly.) 



A£ea£eabla_Ja^ponsas 

Naaa of eha objace 

— Shapa of eha objace 
~ Usa of eha objace 

““ Naaa of eha aaearial of eha objace 

— Taxeura of eha obj ace 



SAT, "Lae's eaka a look ae ie." 

(Pue a««y sock Miabar 3 asking aura eha agg is 
pue back.) 



er|c 
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u. 



, SAY, 



SAY, 



3 - 7 . 



8. SAY. 



SAX, 



er|c 



APTnon c 



"How lot's eaka a look ae soao plccuros at^ 
calk about thoa." 

(Show tha child tha plctura oarkad with tha 
Ntabar 4 on tha back. As you ara holdlttg It 
follow thasa dlraetlons.) 



"Tall oa who this workar is. What doas s/ha 
do?" 

(Pausa for rasponsa, listanlag for ona of tha 
aeeaptabla rasponsas llstad balow.) 



A£ca£tab^a_gas2onsas 

— Naaa of tha rola or tltla of tha workar or 

— A da script Ion of what s/ha doas or how 
tha workar halps us. 



(Mark your scoring shaat accordingly.) 



(Put away plctura NUabar 4 and continue following 
tha saaa dlraetlons for pleturaa 3, 6, and 7. 
Raaaabar to aark on your scoring shaat aftar 
aaeh quastlon.) 



"In Just a alnuta ta will play a gaaa with soaa 
eandlaa which should ba lots of fta." 

(Opaa tha anwalopa aarkad Itaa Htabar 8 and 
raadoaly plaea eandlaa that It eoatalna la 
front of tha pupil. Aa you daaerlba what 
tha pupil la to do, gaacura with your handa 
to rapraaaae tw pUaa.) 



"Soaa eandlaa ara yallow, soaa ara groan, soaa 
are ronad, and soaa ara long. Put tha eandlaa 
chat ara allka Into two pllaa. All tha eandlaa 
la aaeh plla ahould ba allka." 

(Pausa for tha child to group tha eandlaa- Haka 
sura that ona of tha groups is eorract according 
to tha aeeaptabla rasponsas Hated below.) 



A£ea2eabla_Js_s£ooaa£ 

— Grouping according to color 

— Grouping according to fom 

(Mark your aeorlng ahoat accordingly.) 

2 7 



AFFDOn c 



9« SAT, **10 Ju*C a itlnuca «« wlLl plaj a gaaa wlch soaa 

- elrelaa and erlanglas which should ba Lots of fun," 

(Opaa eha anvalopa surkad learn Nuabar 9 and 
randoalj plaes eha sha£a£ in frone of eha pupil. 

As you dascrlba idiae eha pupil is eo do, gaseura 
wieh your hands eo raprasane ewo pllas.) 



SAT, '*Puc eha shapas ehae ara eha saaa Ineo ewo pllas. 
All eha shapas In aaeh plla should ba allka." 

(Pausa for eha child eo group eha shapas. Maka 
sura ehae eha groups ara eorraee according eo 
eha accapeabla rasponsa llsead balow.) 



Acca2eabla_2a_s2onsa 
— Grouping according eo fora 



(Mark your scoring shaae accordingly.) 



10. SAT, "Mow lac's play wlch soaa coy baars. Thay ara 
a family." 

(Raaova eoy baars froa anvalopa aarkad leaa 
Nuabar 10 and allow child eo play wleh and 
ealk aboue eha baar faally.) 



SAT, "Now, caa you pue ehls faally froa eha blggase 
eo eha aaallase?" 

(Pausa for eha child eo arrange eha baars froa 
biggaae eo saallase or eha ravarsa order. Hake 
sura ehae eha arrangaaane la eorraee according 
eo eha accapeabla rasponsaa llsead below.) 



Acea2eabl^HB£gonsa_s 

All four baars froa biggaae eo aaallase or 
— four boars . oa saallase eo blggase 



(Mark your scoring shaae accordingly.) 




best copy available 
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1 1. SAT. 



Appson c 



•fe** l*c s caka a look ac son* piecuras and put 
chM la ardor." 

(Opon eho onvol'opo markad leea 1 1 and randoaly 
plaea eha four plecurts in front of cht child.) 

SAT, "Kara art four girls. Soat of cht girls art 
call, soaa art shore. Pue cht girls in a row 
froa ealltsc eo shoretse." 

(Provida a rular as bast. Pauso for cht child 
eo arrangt eha girls. Maka sura ehae eha arranga- 
mane is corrtce according eo eha acctpeablt 
rasponsas lisetd btlow.) 

Acca£eabla_^as2onsM ' 

— All four piceurts froa ealltse eo shoretse or 
— All four piceuras froa shoretse eo ealltse 

(Mark your scoring shaae accordingly.) 



O 

ERIC 



SAMPLE EXERCISE 



SAT, *Va art going eo look ae soat piceurts. Wa'ra 
going eo ealk about whae happans flrse, naxe , 
and lase." 



(Opto tnvtlopa aarktd "Saapla, 12 and 13". Taka 
oue piceuras for saapla ieaa. Lay piceurts on 
eabla in ordar of #1, #2, #3, Itfe eo righe, 
facing child.) 



SAT, 



SAT, 



SAT. 



SAT, 



"Lae's do ehia eogaehar. Usetn eo eha seory." 

Moehar aizad up a cako. 

Sha puc ie iaeo eha ovtn eo baka. 

Than eha eaka is rtady eo tae. 

"Show aa eha plceurt ehae happanad firse." 

for aas war and corrtce if ha/sha has 
not iBdarseood dirteeions.) 

"Show aa eha piceura e.hae happanad nose." 

(Pauaa for aaswor and corracc child if ha/ste 
has not uadarseood.) 

"Show aa eha plceurt ehae happanad late." 

(If child glras incorracc stquanca, etaehar calls 
eha teory and praaancs piceuras in corracc saquanct.) 
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SAT. 

SAT. 

SAT. 

SAT. 

3. SAT. 
SAT. 

SAT, 

SAT, 

SAT, 



**Lae'*s do aaoehor seory.** 

(Puc lem 12 ptccuros ouc tn ordor of #1. #2. #3. 
Ufc oc righc. -facing child.) 

**Liaean eo eha seory." 

Daddy wroco a loccor. 

Ho wlkod eo eho oailbox. 

Ho ouilod eho loeeor eo hla friood. 

“Show ao eho piceuro ehae happonod firae." 

(PauM for corroce piceuro.) 

“Whae happonod noxe?“ 

(PauM for corroce piceuro.) 

“Vhae happonod Laae?" 

(Pauao for corroce piceuro.) 

Child auae poine eo or givo you piceuroo in 
corroce ordor. 

(Mark your scoring ahooe accordingly and puc 
piceuro a away.) 

“Lae'*a do anoehor aeory." 

(Pue leaa 13 piceuraa oue in oedor #1, #2. #3. 
Lafe eo righe. facing child.) 

“Liaeon eo eho aeory." 

Tho boy foil ia eho aud. 

Ho eook a baeh. 

Nov ho ia all claan! 

"Show an eha piceuro ehae happonod firae." 

(Pauao for corroce. piceuro.) 

"Qhae happonod nose?" 

(Touao for corroce piceuro.) 

"Whoe happonod laae?" 

(Pauao for corroce piceuro.) 

Child auoe poine eo or givo you piceuroo in 
corroce ordor. 

(Mark your scoring ahooe accordingly and puc 
piceuroo away.) 
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APPODIX C 



h«v« a pleeura har« sue of a story book. Ic's 
pare of ctM story, but tha uords art Biasing. 
Would you look at my plctura and halp ao with 
tho seory?** 

(Taachor- hands child tha plctura froa foldar 
aarkad Nuabar 14.) 

SAY, ’’Tall aa idiat you saa la this plctura.** 

for tha child to aaawar. Maka sura that 
tha anstar Is llstad balow aa an accaptabla 
ras ponsa . } 



Accaptab^a^^a^jonsM 

Maaa at laast four objacta la plctura 



(Naad not Idantlfy corractly) 



dog 


ball 


aqulrral 


cars 


boys 


si Ida 


girls 


picnic tsbla 


baby 


traa 


cup 


blsnkat 


grandma 


bottla 


sandwich 


cl ova r 


pla 


flowars 


glass 


chair 



loeorraceJaapoBsaa 
« Old HOC talk 

— Saaad lass than four objacta 
*” Gava irralavaat raaponaaa 

yoor seorlng shaat accordingly.) 
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13. SAT; 



16 . 
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ERIC 



APPXIDn c 



(Qilld eonelnu«s eo us# pLeeur* ia«rlc«d NUabcr 14.) 

"T€ll m wtue you chink is happening in the piccure?" 
Caa you cell ae sore about eh# piecure?** 

(Rbum for Che child eo ceil eh« story. Make 
sure that the ansuer is listed below as an 
acceptable response.) 



Ac£e£eable_^e_s£onse 

Uses a sentence of 3 or note weds 

^ncorrect_Re_sgons« 

~~ Child does not calk 

““ Uses sentences of four words or less 

— Uses phrases 



(Mark your scoring sheet accordingly.) 

(Score story given for itea IS in cerM of 
acceptable responses given below.) 



Acceptable Response 

— Uses at least 3 or 3 of the listed elsents 
of fluency. * 

^ncorrecc_ftjs£ons^ 

— Uses less chan 3 of eha listed eleaencs of 
fluency. * 



* consists of additional respoaaes using* 

— Modifiers (uses adjectives or adverbs.) 

““ Spatial elaaents (uses prepositions 
iodlcaeiog position.) 

**** Ikabar words 

Eaotlonal or feeling words 
— Saqnanca (uses phrases to describe 
a series of events.) 



(Mark your scoring sheet accordingly.) 
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(Qtlld eoncinuas eo hold eh* pieeur* froa eh* 
fold*r a*rk*d Nuab*r IS.) 

SAT,. **Wh*e do 70U ehlak will h*pp«a a*xe? Uhae will 
eh*y do wh*n eh* picnic Is ov*r?'' 

(Paus* for eh* child eo answor* Mak* sur* ehae 
eh* anatwr Is llsead bslow as an accapeabl* 
raspons*.} 



Acc*£eabl*_j*s_2ons£ 

— Child usas 1 or aor* of eh* alcaanes llseed 
balow as a ploe cxeansion* * Any of eh* 
axeansions b«low should b* accapeabl*. 

* Ploe axeansion consises of: 

-- Infarancaa 
— “ Pradiceions 

— Causa and affece 
Conclusions 

Incorrace Raspons* 

— Child doas noe us* ploe axeansion. * 

* Ploe axeansion consises of: 

-- Infarancas 
Pradiceions 

— Causa and affece 
~ Conclusions 



(Mark your scoring shaae accordingly and pue eha 
pictura sway.) 



^^^1‘COPY A\/AILABL 
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PAIT Ila WTCaaiOTOt ABILITIgS SDlTtST 



(Froa «nv«lop« urk«d ^klab•r SI, ask pupil eo 
fold a S" X 3" shaae of pap«r in half. Taaehar 
daonseraeaa ulch a saapla.) 

SAY, "Fold eha pa par in half." 



Acee£cab^s__Ras2ons« 

Using nilar, folds should show an accuracy * 
3/8" in any direction. 

(Mark scoring shea e accordingly.) 



32. (Using the saao folded sheet, ask pupil to open 

the sheet and cut the paper on the fold.) 

SAT, "Mow open the sheet and cut the paper on tlM 
fold line." 

(Teacher demonstrates with his/her sample.) 



Acee£table_Res20M^ 

Using ruler, cuts should be ^ 1/2" from 
the fold. 

(Merk aeoriog sheet accordingly.) 
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S3. (Uaing a crayon trom anvaiopa {kiabar S3, aak 

pupil CO color insida eha ouelioa of eha clrcla.) 

SAT, -r "Color iaalda chia ctrcla. Color all of eha clrcla." 




Uaiog rular, coloring oarks ahould ooc azeaad 
1/2" ac any point and approxiaataly 2/3 rda of 
cirela ahould bo eolorad. 

(Mark aeorlng ahaoc accordingly.) 



3^ (Uaing a crayon tram anvaiopa Ndabar 34, aak 

^pil to draw a lino bacuaon cha c«o Unas.) 

SAT, "Draw a lina batvaan eha euo linaa froa eha.aouaa 
CO eha houaa." 




Accaoeabla^Jaapona^ 

““ Crayon lino ause bo within parallal llnoa and 
eonnaee eha oouso eo eha houaa or coat within 
ae loaae 1/2" of touching both eha aouaa and 
eha houaa. 



er|c 



(Mark scoring shaae accordingly.) 
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(a*la« cue-ouc foraj fro* anvalop* Nbabar 33, piac« 
eh« on eha cable factnf ch« child in che order 
ahetm below. Then cake a sin liar sec fron envelope 
Niaber 33 and ask che child co aake ctM saae 
pacceni.) 




Acee2Cab^e_je_S£onse 



““ Linear order auac be che sane aa che azspla. 
(Hark scoring shaec aecordinglj.) 



(Child auac be seaced across che caachar. Taaehar 
places his/har 3 coy cars fron anvalope Miabar 36 
on cha oakcag clrcla. The caachar pucs dota che 
parking scrip, ona In fronc of cha child and 
anochar ac least 10 Inches stay fron chac ona and 
parallel co le.) 

SAT, nfe are going co build parking Iocs. Flrsc, you 
tacch how X park ny ears and crueka.** 

(Fron eha clrcla cha caachar cakaa 3 ears and 
PlAcas ch« on caachar parking scrip #2 In cha 
predecatnlned order for aU children as 
prlacad on parking scrip. Taaehar chan places 
eha child's 3 coy ears on cha oakcag clrcla 
and aaka cha child co park his/her ears on 
child's parking scrip #I co look jusc lite 
cha caachar's.) 

SAT, **Park your ears Jusc Ilka alna.** 



Acce2eablejos2ooao 

““ Linear order of ears ausc be cha sane as 
eha caachar's order according co color. 

(Mark scoring shaac accordingly.) 
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37-60. 



61. 



62. 



O 
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AF?flDn c 



(0*laf card* fro® •nvolop® .'6i®bar 3 7-60, show 
• on® card ac a eiaa ta ehs foilowinf ordar. 
Haod aa «xcra shoae of paper co eho child eo 
draw eh® fifuras.) 




SAY, "Draw a shape Ilka ehls oaa." 



A£ca 2 £abla_Rasponsa 

Saa Appendix ^ for aeeapeabla drawtaga aa 
aho«a la Adalalaeraelon ai^ Seorlt^ Iteaual 
for eh® Dawalooaa aeal Ta se of Visual tfaeor 
Ineaaraetoa. 



(Glvaa eha dlracelva [opporeualej] eo hop oa 
oaa fooe, eh® child will ba able eo cake fire 
conaacuelva hopa oa alehar fooe.) 



Acca2£ablaJea2onaa 

— Succaaafttl parfotBaaea of eha above aeelvley. 
(Hark aeorlag abaae aecordlcvlp.) 



(Clvaa a aark oa eh® floor, eh® child wUl b® 
•^1* c® JuBP over le by slauleaaaoualj llfelag 
b®ch faae frea eh® floor and propolllog hla/lMr 
body forward and landing wleh faae eogaehor.) 



Aeeapeabla Ihaaonaa 

“* Suceaaaful parforBanea of eh® abov® aeelvley. 
(^pH aeorlng shaae accordingly.) 
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APRIDZZ C 



(Givaa 4 dlraeelva [opporeualey] eo skip, as a 
_ pareielpaae la any group aeelvley which lovolvas 
skipping, eho Isarnsr will ba abls eo skip using 
alearaaca faae, for a dlseanca of caa or noro 
faae«) 



A£ca£cabla__Ras£ons£ 

““ Sueeaaaful parforaaneo of eha abova aeelvley. 
(Mark scoring shaae accordingly.) 



6^. (Glvaa a eaa*fooe langeh of a 2** by 4** plaeo of 

lumbar, eha child will ba able eo wlk a diseaaea 
of ae Isaac flva faae oa eha 4" slda of eho 
Itabar.) 



Acca£eabla_2asponM 

— Sueeaaaful parfomaaea of eho abova aeelvley. 



(Mark your aeorlag shoae accordingly aad put eha 
oaearlala aumy. Thaak eha child for working 
wleh you.) 
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AFRBIZ C 
AXXKBIBR ▲ 

vt^cta DiTERotr or hatzillu 



FAIT I: coairmi oKmorngiir sPBTgar 



Ie«a U - 
le«a 2. *■ 
Ie«a 3* - 
ICMS 4>7. 

le«a 8. - 
lc«a 9. - 
Icaa 10* ~ 
le«a 11. - 

Saa£^ - 

leea 12. *■ 

le«a 13. - 

Icsa 14. - 



1 faaly sock with a zippar in le. 

1 faaly sock tdeh a eooehbcuah in le. 

1 faoly sock wieh a plaseic agg In le. 

“ piceuro of a poseaan* poliecaan. eruck drlvar, 
and snack bar aeeandane. 

4 groan and 4 yollow candias (4 round and 4 raceangular) 

5 circlos C3-3/4'* dlaaaear) and 4 erianglas (3»7/8** sldas) 
4 boars of varying halghes/sizas 

4 girl pa par dolls of varying halghes/sizas and 1-12” 
rulor for basa (9-1/2**, 7-7/8**, 6-1/4**, and 5-1/4'* eall) 

3 piceuras of Moehor aixing caka, baking caka, and 
sarving caka. 

3 piceuras of Dad wrlelng laeear, walking eo mailbox, 
and mailing laeear. 

3 piceuras of Boy falling in mud, eaklng baeh, and 
ehira all claan. 

1 piceura of a picnic. 



PAW II - PST CHlM Or O t PgnijDHigHr SPBIMT 



leans 51-52. - Wneh squara piacas of papar and 1 pair of scissors. 

learns 53-54. - papar at eh a 3-inch cirela and a aousa/housa illuseraeion 
om le. (eanplaea for 3-inch circle scoring.) 

lean 55. - 4 haasa illaseraeions and 
6 faea illoaeraeions. 

lean S4« - 2 seripa of oakeag (3** z 8-1/2**) for parking loes 

I oakeag cirela (5-1/8" in diaaaear) for saeeing oue 
earn and erueka 

S saen of diffarane eolorad ears and/or erueka 
(2 par sae). 

leaas 57<^0. - oakeag flash cards (5-1/2" z 5-1/2") of a square 

• figure, a eriangla figura, a plus sign, and an **X". 
auleipla shaaes of papar sae up for seudanes eo 
raplieaea figures wieh four quadraaes. 

lean 62. - 1 serip of eapa or aark on eha floor is naadad. 

lean 64. - a 2" z 4" z 10' piacs of luabar or a balanea board is 
naadad. 
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fOMM 2 Ciretm 

ScoTxnf Criteria 



PrttiomiiMiidT cireulir Ua« 



Clm$sudi 

2.-9 

(Capudi 

J.0 
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fOHM 4 V^rticMhHorizontMi Cro9M 

Scoring Criteria 



Ap Hrrm 4;l 



1. T«o iattcMcnof lia«t 

2. Tvo coadnuous Uom 



noc 



ooe 



H 

-h 






3. AcImm V^ofnehlia««ithia20*ofia 
comet oneaoBoa 
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Ap S 0 t^ 4 .^ 



AFPmzX C 
A^AiaHHt B 

□ fOMA0$ Squsrm 

Scoring Criteria 



Four cImtIt dtfiaod 
(cotMts OMd nee b« aagular) 



see Q Q 
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APPIIDIS e 






er|c 



A 



Tftsng/0 

Scori/tf CriurtM 



t. Thm cltaiif dt6a»d tidt$ 

2. Om ceraar hi^har thaa othan 



Passing 



An Nm^ J;J 



oat ^ 
oot 



n 



Failing 






APPENDIX D 



DECISION RULES 
Prekindergarten/MSRP Tally Sheets 



• To be counted, students must have attended at least four months; counted at the school at which data 
is reported (“moved to” is not counted unless data of “receiving” school does not contain “moved” 
student). 

• To be counted as attaining individual standard: 

- Half year: 

~ At least two occurrences “helps in the classroom” 

— At least two occurrences “meetings” 

— At least five occurrences “home activities” 

- Whole year (> 6 months in program) 

— At least four occurrences “helps in classroom” 

— At least four occurrences “meetings” 

— At least nine occurrences “home activities” 
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Percent of Students Attaining Mastery on PK-SORT by Building 



APPENDIX E 






PROGRAM WlUb 
(N=420) 


90.5 

92.8 
78.1 

75.5 

83.6 

97.6 

95.0 

82.1 
92.4 

90.7 
68.3 

60.7 

91.9 




Webber ii 
(N=31) 


96.8 

96.8 

64.5 

71.0 

77.4 
100.0 
100.0 
100.0 

100.0 
100.0 

61.3 

67.7 

93.5 




Webber I 
(N=35) 


100.0 

100.0 

88.6 

97.1 

94.3 

97.1 

97.1 

97.1 

97.1 
100.0 

82.8 

77.1 
100.0 




Salina 

(N=16) 


75.0 

87.5 

75.0 

50.0 
81.2 

100.0 

68.8 

62.5 

87.5 

75.0 
56.2 
43.8 

62.5 




Rouse 

(N=36) 


88.9 

97.2 
86.1 

83.3 
100.0 
100.0 

97.2 

97.2 
91.7 

100.0 

83.3 
75.0 
97.2 


BUILDING 


Morley 

(N=17) 


94.1 

88.2 

47.1 
52.9 

88.2 
94.1 
94.1 

94.1 

82.4 

88.2 

76.5 
29.4 
94.1 


Loomis 

(N=34) 


91.2 

94.1 
70.6 
70.6 

88.2 
100.0 

94.1 

85.3 

94.1 

91.2 

50.0 
73.5 

97.1 


Longstreet 

(N=29) 


72.4 

79.3 

79.3 

72.4 

58.6 

93.1 

89.6 

48.3 

79.3 
75.9 

55.2 

44.8 

82.8 


Longfellow 

(N=34) 


88.2 

97.1 
79.4 

88.2 

85.3 
97.1 

97.1 

94.1 

97.1 
97.1 

82.4 

73.5 
97.1 


Jones 

(N=4) 


75.0 

75.0 

75.0 

75.0 

100.0 

100.0 

100.0 

75.0 

100.0 
100.0 

50.0 

75.0 
100.0 


Houghton 

(N=36) 


100.0 

100.0 

83.3 

69.4 
63.9 

100.0 

100.0 

100.0 

97.2 

97.2 

80.6 

91.7 

100.0 


Heavenrich 

(N=28) 


100.0 

100.0 

100.0 

96.4 

78.6 

100.0 

100.0 

92.9 

100.0 

96.4 
78.6 

71.4 
82.1 


N. Haley 
(N=35) 


71.4 

91.4 
60.0 

48.6 
94.3 
97.1 

94.3 
40.0 

88.6 

85.7 

31.4 

45.7 
94.3 


Emerson 

(N=33) 


97.0 

97.0 

87.9 
100.0 

93.9 
97.0 

93.9 
81.8 

90.9 

87.9 

75.8 
45.4 

93.9 


Coulter 

(N=36) 


97.2 

77.8 

88.9 
80.6 

77.8 
100.0 
100.0 

97.2 
94.4 
80.6 

83.3 

44.4 

88.9 


Baillie 

(N=16) 


87.5 

87.5 

56.2 

31.2 

81.2 
81.2 
81.2 
75.0 
75.0 
75.0 
43.8 
12.5 
75.0 


PK-SORT 

Objective 

(Criteria)® 


1 (80) 
2(80) 
3(50) 
4(70) 
5(50) 
6(85) 
7(80) 
8(65) 
9(50) 
10(80) 
11 (65) 
12(65) 
13(80) 
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APPENDIX F 



Table F-1 

Prekindergarten Families Attaining Objectives Regarding the Parents as Partners 



School 


Number of 
Students 
Enrolled^ 


Parent 
Participation 
Objective 14 

# % 


Parent 
Meetings 
Objective 15 

# % 


Homework 
Activities 
Objective 16 

# % 


Baillie 


17 


16 


(94.1) 


15 


(88.2) 


16 


(94.1) 


Coulter 


36 


34 


(94.4) 


35 


(97.2) 


32 


(88.9) 


Emerson 


34 


24 


(70.6) 


28 


(97.2) 


32 


(88.9) 


Haley 


35 


22 


(62.8) 


31 


(88.6) 


33 


(97.1) 


Heavenrich 


30 


29 


(96.7) 


30 


(100.0) 


29 


(96.7) 


Houghton 


36 


35 


(97.2) 


36 


(100.0) 


36 


(100.0) 


Jones 


4 


4 


(100.0) 


4 


(100.0) 


4 


(100.0) 


Longfellow 


37 


31 


(83.8) 


34 


(91.9) 


37 


(100.0) 


Longstreet 


33 


14 


(42.4) 


19 


(57.6) 


30 


(90.9) 


Loomis 


36 


33 


(91.7) 


29 


(80.6) 


35 


(97.2) 


Morley 


17 


17 


(100.0) 


17 


(100.0) 


17 


(100.0) 


Rouse 


38 


28 


(73.7) 


33 


(86.8) 


38 


(100.0) 


Salina 


17 


14 


(84.4) 


14 


(84.4) 


8 


(47.0) 


Webber 1 


35 


34 


(97.1) 


34 


(97.1) 


35 


(100.0) 


Webber II 


36 


29 


(80.6) 


33 


(91.7) 


34 


(94.4) 


TOTAL 


44lb 


364 


(77.6)C 


392 


(88.9)c 


417 


(94.6)C 



Note. N=441. 

^Number of students enrolled and attending program for at least four months. 

^’While some students were enrolled at more than one site during that year, each individual student was counted 
only once in these statistics. 

^Objective attainment: 

—Parent participation by at least 60% for at least four school activities. 

-Parent meetings by at least 60% for at least four Friday meetings. 

-Homework activities by at least 80% for at least nine home activities. (See Appendix D for additional 
decision rules). 
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